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Abstract 
The object of this study is to examine whether Computer Education and Instructional Technologies (CEIT) students’ views 
differentiate according to the mode of course delivery: face-to-face or e-learning. As a sample, four CEIT students getting 
courses with e-learning and seven CEIT students getting courses with face-to-face mode are chosen. As a data collection tool 
interview questions are prepared by researchers. Data is analyzed in two dimensions: students’ views about the process and result 
of e-learning and face-to-face learning from the perspective of right to education. When students’ views are analyzed, it is 
understood that e-learning mode has more disadvantages than advantages for both groups because of the lack of substructure. 
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1. Introduction 
In Turkey, right to education is assured by legislations. These legislations are Universal Declaration of Human 
Rights (1948) (Article 26: Everyone has the right to education. Education shall be free, at least in the elementary and 
fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made 
generally available and higher education shall be equally accessible to all on the basis of merit), Universal 
Declaration of Child Rights (1959) (Principle 7: He shall be given an education which will promote his general 
culture and enable him, on a basis of equal opportunity, to develop his abilities, his individual judgment, and his 
sense of moral and social responsibility, and to become a useful member of society) and Turkish Constitution (1982) 
(Article 42: No one shall be deprived of the right of learning and education). Nowadays the fact that traditional 
educational constitutions are not sufficient to educate growing population therefore this result brings up alternative 
education system to practice individuals’ right to education (Erdoğan, 2007). Education can be practiced students 
and teachers are either face-to-face or not (Nizam, 2004). Since education can be defined as organizing the 
knowledge and environment to occur learning. Environment is not only the place of education, but also methods, 
instruments and materials used for transferring the knowledge and counseling the learners’ studies (Burma, 2008). 
This situation brings about the concept of “distance education”. According to Wills (1993), the most basic definition 
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of distance education is using technologies (voice, video, data and output) to be bridge for the educational gap 
especially when teacher and students are in different places physically. 
2. Distance Education in Turkey 
It is seen that distance education has been used since 1960s in Turkey when its history is examined. Firstly 
Correspondence Learning Centre in Ministry of National Education in 1961 and Correspondence Higher Education 
Centre in 1974 was founded. In 1983 Open Education Faculty in Anatolian University was founded and this faculty 
has given teaching, searching and publishing service ever since. Besides in 1980s and 1990s in Ministry of National 
Education, systems such as School Radio and TV School were implemented. Open High School giving Degree of 
Secondary Education to the people who were out of the population of era because of the socio-economic situation of 
Turkey at that time was founded in 1992. Open Elementary School giving Degree of Elementary Education was 
founded in 1997-1998. Although distance education can be practiced via correspondence learning, video, CD-ROM, 
fax, teleconference, e-learning is used mostly nowadays (Kuzu&Özdemir, 2002). 
A lot of changes in learning habits occur with changing world, developing social media, developing technology 
and “y” generation (Hançer, 2010). As a result of this situation the need of distance education has been growing day 
by day. The reasons of being need in distance education are (Şen et all., 2010): to give education to larger mass, to 
get benefit from experts in different places, to meet educational needs of students who cannot continue to school 
because of their interests, capabilities, ages, occupations and geographic conditions, to repair the limitations of 
traditional education by providing students learning opportunity with learning methods and speed according to their 
own wish, to provide equality of opportunity in education. 
 Correspondingly the reasons of distance education mentioned above, Kaya (2002) defines distance education  as 
making solutions for opportunity inequality in education, providing lifelong learning whoever wants, contributing to  
make real series of individual and social goals, getting benefits from educational technologies, being discipline 
based on self-learning (cited in Nizam, 2004). Distance education is seen as education system of future. Since it 
provides educational resources with the aid of technology to the people who cannot continue in formal education, 
who are in different places, who have different demographic and cultural background (Girginer, 2002). Besides in 
distance education, students can learn more permanently whenever they want without being in specific place, on 
specific date and at specific time (Karadeniz & Oran, 2007). Therefore individuals can choose education proper for 
their own needs with their own responsibility. Shortly distance education is an essential chance for people who are 
deprived from right to education and want to get knowledge. One of the way students getting right to education is 
using internet nowadays. 
3. E-learning in Turkey 
Education based on internet (distance education, e-learning) is essential for modern reconstruction for Turkey 
that has young population. This kind of reconstruction means to provide education anytime and everywhere for both 
individuals and governments (Gökdaş & Kayri, 2005). On these days e-learning infer learning on the internet 
because computer and internet are parts of our lives (Baytak, 2010).  
In Turkey, e-learning is generally used in universities such as Okan University, Istanbul University and Afyon 
Kocatepe University. In the research with 125 students in Okan University, it is understood that 89% of students say 
that they learn subject faster owing to distance education. 42% of them say that they regulate their own learning 
speed more effectively, 38% of them say that they study more effectively for their individual academic plan, 52% of 
them say that the contexts of courses are sufficient from the aspect of visual aids (Yıldırım, 2010).  
There is another research which is applied with 97 students getting courses with e-learning system and 97 
students getting courses with traditional education in the department of computer programming in Afyon Kocatepe 
University. As a result, while the grade point average of e-learning group is 3,02, the grade point average of 
traditional group is 2,43. Also while the rate of passing course of e-learning group is 71%, this rate of traditional 
group is 58% (Deperlioğlu et all., 2010). 
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4. The Object of Research 
 
The object of this study is to examine whether the opinions of the Computer Education and Instructional 
Technologies (CEIT) students from Istanbul University differentiate according to mode of the course delivery (face 
to face or e-learning mode) from the perspective of right to education. 
   
5. Method 
 
5.1. Participants 
The universe of this study is CEIT students who have registered in either e-learning or face to face mode of 
course delivery. Convenience sampling, one of the qualitative research approaches, is used in the study. As a 
sample, four CEIT students who get courses with e-learning and seven CEIT students who get courses with face to 
face mode are chosen from Istanbul University. 
 
5.2. Procedure 
One by one interview is chosen as a method. In one by one interview, interview form which is arranged by 
researchers is used. As a data collection tool interview questions are prepared according to the object of the study. 
Interview forms are semi-structured which means that these kinds of forms stand by the questions prepared already 
but at the same time provide researchers to ask new questions to get deeper information (Yıldırım & Şimşek, 2008). 
 
5.3. Data collection tools 
As a data collection tool interview questions are prepared according to the object of the study.  Questions are 
appropriate for daily language, far from academic language, short and open-ended (Yıldırım & Şimşek, 2008). 
Interviews with students who have registered in face to face mode are applied on the date of 05.01.2012 and 
interviews with students who have registered in e-learning mode are applied on the date of 07.01.2012. Interviews 
are recorded by using voice-recorder after getting permission from the students. Participants are given nickname 
instead of their real name due to the research ethics. 
 
5.4. Data analysis 
Firstly, recorded interviews are written down. Since research will be appropriate for scientific ethics, participants 
are given nicknames. Then data of both groups are analyzed separately according to two sub dimensions: firs one is 
students’ opinions about the process of e-learning and face-to-face learning. Second one is students’ opinions about 
the results of e-learning and face-to-face learning. These sub dimensions are categorized with descriptive analysis 
method. Therefore themes are revealed for both dimensions. 
6. Findings 
6.1. Views of face-to-face learning students about e-learning in the perspective of right to education 
6.1.1. E-learning in the educational process and right to education  
When interviews with seven CEIT students getting courses with face-to-face mode are analyzed, all of seven 
students stress that the advantages of e-learning are more than disadvantages in the process. These advantages are: to 
participate courses because they wish not obligation, no compulsory attendance, to be far away from the classroom 
complexity,  to be free in terms of place and time, to be low cost, to provide education to more people, to be free of 
stress and to make time-saving. 
Students mention that there are disadvantages of e-learning as well. These disadvantages are aligned as: students 
cannot give attention to the courses thoroughly, cannot communicate with teachers personally and cannot make 
applications in laboratory. 
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6.1.2. E-learning as a result of education and right to education  
Four of seven students emphasize that the assessments aren’t applied properly, assessment methods are wrong, 
and this situations are injustice for them. Aydın, one of the participants, supports with these sentences: “One of my 
friends says that his friend participates his exam instead of him. Doing things like that is so easy in e-learning exam. 
University give right to education to student but how is its quality? I think the quality of e-learning is low. As if 
students getting courses with e-learning had just degree”.  Berk, one of the other participants, argues the opposite 
thought : “Tests assessing our knowledge are the same with face-to-face learning students’ tests. The most important 
thing is to improve yourself. For this reason when I evaluate e-learning in the perspective right to education, I find it 
positive”.  
 
6.2. Views of  e-learning students about e-learning in the perspective of right to education 
6.2.1. E-learning in the educational process and right to education  
 
Four students getting courses with e-learning align the advantages of e-learning in the educational process such 
as: not to be away from social activities, to able to both work and study, not to have attendance obligatory.   
Students mention that there are disadvantages of e-learning, too. They align the disadvantages as: to have less 
courses, to skip applications, to be taught courses fast, not to have student environment, not to have education 
personally, to have unqualified courses.  Remzi, one of participants says that “I don’t believe that every student 
follow the course videos. E-learning is seen as a group in Messenger. So at least on one day of a week we should 
have courses in school. This day may be weekend, because e-learning students work on weekdays”. Ceyda, other 
participant states her hesitations with these sentences: “Now I am in first class and I don’t think that my courses 
aren’t so intense. But we will have courses about database. How much can we understand this course or how will be 
this course taught? I don’t know how this course will be taught without application. I have hesitations on this issue”. 
6.2.2. E-learning as a result of education and right to education  
Students imply that when they evaluate e-learning as a result of education, they state that being qualify person is 
depend on themselves. Hasan, one of e-learning students supports this situation with these sentences: “There are 
many disadvantages of e-learning but we cannot say it is worse than face-to-face learning. If it was so, every people 
getting education with face-to-face learning was on important positions. Finally people will be successful in every 
condition if they really want. Ceyda expresses her feelings: “In fact e-learning education is given to us as an 
opportunity but its disadvantages are so much. To transfer these disadvantages into advantages is on our hands”.  
7. Conclusion 
Many researchers advocate that e-learning is the new generations’ learning way. However when the views of 
students analyzed, it is understood that especially in the process of e-learning there are more disadvantages than 
advantages in the perspective of right to education . While e-learning is evaluated by students in terms of result of 
education, the only disadvantage is “the quality”. The interesting thing is that student cannot say positive things 
about e-learning’s result. It can be said that this study is a kind of proof of Report of Turkey Board of Informatics 
(2002). According to this report it is not said that Turkey can keep step with developments about distance education. 
The basic reason of this situation is implied that the lack of quality and standardization, not to be able to 
institutionalization and not to be able to be widespread.  
In this study, according to both groups of students e-learning courses are unqualified. Similarly, in the result of 
Project of Distance Education in Selçuk University (SUZEP) conducted by Gülnar (2003) it is seen that the 
frequency of following education on internet is fairly low. The students’ excuse about not to follow education on 
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internet is that they don’t find them beneficial. The reason of why students don’t find courses beneficial can be 
because of the lack of substructure. 
This study is limited with seven CEIT students in Istanbul University. For getting deeper information about e-
learning from the perspective of right to education, more researches can be applied with more students in different 
universities. Of course e-learning is a chance for students deprived from right to education. However this chance can 
be applied in a proper way both in the process and result. To develop this chance and substructure of e-learning 
more researches should be made. In this regard interviews with academicians, experts and students can be applied 
and gotten their proposals.    
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